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oY NUBU | foomar e wenessenrer
Elevenes trivsel og laering — en skole for alle

* PALS — en modell som inneholder
rammeverk og innstaser for a legge til rette
trivsel og leering i skolen gjennom a utvikle
trygge og gode skolemiljger

* PALS en modell i utvikling slik at vi kan
mgate utfordringene vi star ovenfor i skolen

23.09.2025 Side 2 © Nasjonalt utviklingssenter for barn og unge
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PALS
* En del av Kunnskapsdepartementets strategier (2025) for et trygt og godt skolemilja.

* En del Helsedirektoratets satsing «Psykisk helse i skolen»

Positiv atferd, stgttende Izringsmiljg og samhandling

Definere
positive
forventninger

23.09.2025 Side 3 © Nasjonalt utviklingssenter for barn og unge
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Hvem far vi hore?
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Hele programmet
finner dere her:

eller skann QR-
kodene som
henger rundt
omkring i trapper

o9
inngangspartiet

© Nasjonalt utviklingssenter for barn og unge



Y NUBU

NASJONALT UTVIKLINGSSENTER
FOR BARN 0G UNGE

PALS-KONFERANSEN

DAG 1- KORT OVERSIKT

08.00-09.00

Registrering, kaffe og mingling

09:00-09:30
SALA

Apning av konferansen ved Kristine Amlund Hagen,
Direkter ved NUBU

09:30-10:15

Creating Schools for Everyone: Environmental Changes through
Student Voice and Leadership.
Rhonda Nese, University of Oregon. Part one

10:15-10:40

Pause med servering av frisk frukt

10:40-11:30
SAL A

Creating Schools for Everyone: Environmental Changes through
Student Voice and Leadership
Rhonda Nese, University of Oregon. Part two

1:30-12:30

LUNSJ

12:30-13:30

Parallellsesjon 1. Foregar i salene A, B, C og materom 4

13:30-14:00

Pause

14:00-15:00

Parallellsesjon 2. Foregar i salene A, B, og C

15:00-15:30

Pause med servering av dagens bakst

"Den pedagogiske paradoksaleffekten"

15:30-16:30
SALA

Kristian @en, NLA Haegskolen i Bergen

€9y NnUBU

SCANN KODEN FOR
FULLT PROGRAM

NASJONALT UTVIKLINGSSENTER
FOR BARN 0G UNGE
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Du kan ga hvor du vil pa parallellses;on'

23.09.2025



Paral Iel ISBSjoner (endringer kan forekomme)

NASJONALT UTVIKLINGSSENTER
.’ N U B U FOR BARN 0G UNGE Parallellsesjon 1 - torsdag 12.30 - 13.30 les mer om innholdet i sesjonene

1.1 The Impact of Classroom Inclusion on Educational Outcomes and Youth Connectedness: Findings from 5+ Years of Research
Rhonda Nese, University of Oregon

H a n d O u ts 12 "PALS i 20 &r - hvordan holde fokuset oppe?"

Tone @stvold Almsbakke, Connie Andas Engen og Marit Lie, Nordli skole

"Ny som PALS-skole - hva kan vi lare?"
Benedicte Garlid Storaker, Tonning skole

" o : S . .
° F| nnes pa WWW. pal Sko nfe ransen.no 13 ir:szggg ;(E?g utforskende undervisning som ef inkluderingsgrep pa en PALS-skole
Pals pa SFO - Felle_s_skap gjennom_ problemlasningsmodellen
° ngger under Sesjonen _ thS den er Ranin H. Dakho Filip og P4l Heali, Hagalokka SFO
—~ DA i A i il i i ?
Iagt ut 14 PALS og ADHD - pa hvilken mate kan PALS-modellen bidra til inkludering av elever med ADHD?

Mari Nag, Bergen Kompelansesenter for Lzeringsmiljo (BKL)

° Etter konfe ransen Som en egen fane Parallellsesjon 2 - torsdag 14.00 - 15.00 les mer om innholdet i sesjonene

i men N 2.1 Hvordan jobbe enda bedre med elever som trenger stette pa selektert og indikert niva?
tO p p e ye Signe Kjelsrud, Nasjonal utviklingssenter for barn og unge

22 "Hjernevennlig skole" - hva betyr det?
Lene M. Bredesen, Kvernevik skole

23 Hvordan kan kartlegginger bidra til inkludering av elever
Anne Amesen, NUBU og May Britt Monsrud, Staiped, avdeling sprak og tale

Parallelisesjon 3 - fredag 10.30 - 11.30 les mer om innholdet i sesjonene

341 "Nar barn strever og samarbeidet mellom de voksne blir vanskelig - hvordan kan vi legge til rette for konstruktive samtaler?"
Erfaringer fra relasjonsarbeid i en terapikontekst

Sissel Torsvik og Siril Cock Aschjem, Nasjonalt utviklingssenter for barn og unge

3.2 «Barn, unge og digital risiko anno 2025 - topp ti innsikter fra forskningen»
Elisabeth Staksrud, Institutt for medier og kommunikasjon, Universitetet i Oslo



€Y NUBU 1o ymmnessawre
Forventninger til deltakerne

 Sjekk hvor du skal

- Start turen tilbake til presentasjonen i tide
« Spgr om hjelp

- Gi stagtte og omsorg til de som trenger det

Respekt

23.09.2025 Side 10
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God konferanse!

© Nasjonalt utviklingssenter for barn og unge



CREATING SCHOOLS FOR EVERYONE:
ENVIRONMENTAL CHANGES THROUGH
STUDENT VOICE AND LEADERSHIP

Rhonda Nese, PhD
University of Oregon

2025 PALS Conference\“
Norwegian Center for Child Behay | Devel
September 17
@sle Norway
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WHAT | DIDN'T EXPECT WHEN |
AGREED TO DELIVER THIS
KEYNOTE...




| DIDN'T EXPECT...

For Special Education law and protections for children to be under
attack

For the Words that lead us to be censored
For the Department of Education to be vilified
For Scientific Research and Funding to be stripped and diminished

For Public Education, Scientific Research, the intfersection of the two,
and our Democracy as we have known it fo be minimized and
changed, possibly forever



AND SO...

* I'm going fo use “dirty” words, because they are NOT dirty

 'm going to share scientific findings, because no one
penefits from us hiding them

* 'm going to honor the communities that | serve through my
research, because they are me and | am them

* 'm going to call you in to join me in this, knowing that | have
NO ANSWETrS




POSITIVE BEHAVIORAL
INTERVENTIONS AND SUPPORTS
(PALS/PBIS)




e T e -
PALS/PBIS THING?

Tier 3: Provided to Few

Tier 2: Provided to Some

Tier 1: Provided to All

18



MPACT OF PALS/PBIS

— ARTICLE
ARTICLE & Preventing Bullying through Positive Behavioral Interventions and
PBIS fidelity, school climate, and student disciplin Supports (PBIS): A Multitiered Approach to Prevention and

Psychology study of secondary schools Integration
Schoals Elrod, Brandy G. ; Rice, Kenneth G. ; Meyers, Joel; Hoboken: \ Bradshaw, Catherine P.; Columbus: Taylor & Francis Group
T T— Psychology in the schools, 2022, Vol.59 (2), p.376-397 Theory into practice, 2013, Vol.52 (4), p.288-295
' k& ...) are used to achieve these goals. This study investigatea k& .. After describing the connection between bullying, school climate, and positive approaches
school climate, and office discipline referrals (ODRs... yy to behavior management, this article summarizes research on PBIS with regard to bullying, school

TOP climate, and student discipline... g9
an PEER REVIEWED

=w PEER REVIEWED

ARTICLE
Laermstoan Besearch Are We Spinning Our Wheels? The Impact of PBIS, Counseling, and
e Mentoring on the Behavior and Achievement of Elementary Age

ARTICLE
Effects of an equity-focused PBIS approach to school improvement

on exclusionary discipline and school climate p.7

Mclntosh, Kent ; Girvan, Erik J. ; McDaniel, Sara C. ; Santiago-Rosario, Maria Reina ; St. Joseph,  fPositive Behavior Intervention and
Stephanie ; Fairbanks Falcon, Sarah ; Izzard, Sara ; Bastable, Eoin; Routledge

Preventing school failure, 2021, Vol.65 (4), p.354-361

k& ... This article describes the effects of implementing a year-long professional development
series of four full days of training based on a school-wide positive behavioral interventions and
TOP supports (PBIS... gy

an PEER REVIEWED

:limate within a PBIS framework: using multi-
informant assessment to identify strengths and needs
James, Anthony G. ; Smallwood, Lauren ; Noltemeyer, Amity ; Green, Jennifer; Routledge
Educational studies, 2018, Vol.44 (1), p.115-118
&& A multi-method, multi-informant method was used to collect data from diverse stakeholders
about school climate to inform school improvement efforts as part of the Positive Behaviour
Intervention Supports (PBIS) framework... gy
TOP &% PEER REVIEWED

Educational Studics




Number of Responses
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What proportion of schools abandoned PBIS, when,
and why?

Competing Initiatives (4%)
Insufficient Data Submission (8%

67% gave a reason for discontinuing implementation

™

Nese et al. (2016)/




In What Year Do Schools Abandon?

% of Deactivation

40% -

35% A

30% -

N
2
>

20% -

15% -

10% -

5% -

0% -

3

Implementation Year

Nese et al. (2016)
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Sustaining through Administrator Turnover
® School Team

® Maintain the handbook on behavior

supports/equitable practices
® Document support among staff and stakeholders
® Collect and share outcomes data
® Meet with the new administrator
® Knowing that school teams can't do it on their own
® District Team
® Build equitable practices into written policy

® Build competencies into hiring criteria

o Develop district coaching capacity
Strickland-Cohen et al., (2014)




Which classroom practices best
predict sustained implementation?

Expected behaviors defined clearly

Problem behaviors defined clearly

Expected behaviors taught

Expected behaviors acknowledged regularly
Consistent consequences

CW procedures consistent with SW systems
Options exist for instruction
Instruction/materials match student ability
High rates of academic success

Access to assistance and coaching

Transitions are efficient




Nese et al. (201 6)



Improved
social
competence

Improved
academic
achievement

Improved
student
behavior &
safety

SUSTAINABILITY FACTORS

Principals’ Academ Increased Dosage Build New Educator
& Skills

Networkin

Coalition Building
Lohrmann & Davis, 2014; Mclntosh, Kelm, & Canizal Delabra, 2015



Taken all together...

* Team using data
® Share out with your staft, successes and needs

o Preparedness for staff/administrator turnover

—

e Team-focus

]

o fraining for new staftt
¢ Classroom systems

*Bring equitable practices into the classroom




MISSING?

WHAT COULD BE




From Equality to Justice...

EQUALITY EQUITY




Racial Disparities Persist When Controlling for Income

Statewide Exclusion Rates by Race/Ethnicity and Free and Reduced Lunch Status (2017-18)

White

Two or More Races

Native Hawaiian/Other Pacific Islander

Hispanic/Latino of any race(s)

Black/African American

Asian

American Indian/Alaskan Native

0.00%

2.00%

4.00% 6.00% 8.00%

Source: CEDARS data collection, Jan. 2019, prepared by Mark McKechnie

8.5%

8.6%

B Non-FRL M FRL

10.00%

Race/Ethnicity FRL Status| Non-FRL
Risk Ratio
Compared
to White
Students

American Indian/Alaskan

Native Non-FRL| 2.7

Black/African American Non-FRL| 2.5

Native Hawaiian/Other

Pacific Islander Non-FRL| 1.5

Hispanic/Latino of any

race(s) Non-FRL| 1.4

Two or More Races Non-FRL| 1.2

White Non-FRL| 7.0

Asian Non-FRL| 0.4




Racial Disparities Persist when Controlling for Disability

Statewide Exclusion Rates by Race/Ethnicity and Special Education Status, 2017-18

White

Two or More Races

Native Hawaiian/Other Pacific Islander B SPED

B Non-SPED

Hispanic/Latino of any race(s)

Black/African American

American Indian/Alaskan Native

0.0%

2.0%

4.0% 6.0% 8.0% 10.0% 12.0%

Source: CEDARS data collection, Jan. 2019, prepared by Mark McKechnie

14.0%

16.0%

Race/Ethnicity Disability [Risk Ratio
Status  |Compared

to White
for
Students
Without
Disabilities

American Indian/Alaskan

Native No IEP 2.52

Black/African American No IEP 2.35

Native Hawaiian/Other

Pacific Islander No IEP 1.85

Hispanic/Latino of any

race(s) No IEP 1.50

Two or More Races No IEP 1.42

White No IEP 1.00

Asian No IEP 0.35




Field
Guide

{14
Achieving
Equity

in
Schools

COU RAG EOUS
CONVERSATIONS

SOMETHING SEAUTIFUL
 The Co|0n4 o P s e G . Sty
of Us

NOL3TONIS

NOINI

Components of
Trauma-Informed Care

Creating a
Safe
Environment

WELL-BEING

STUDENT
ACHIEVEMENT

EMPATHY & Y\ [
PERSPECTIVE-TAKING \| OAI |

.Substance Abuse for Mental Health Services Administration, 2014



3:-YEAR-OLD CHILDREN

Extreme neglect




Il d that,..
hot Lo fap Wy pec e, al
_g),a_d__ha\J-“ / e ad _on l!?f/'(

In order for me to be successful, th:jupportl need from you is., \
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sopamine  SUPPORTIVE STRATEGIES & HAPPY

The Reward Hormone H O RMO N ES
,_ , : .

Serotonin
The Will-Power Hormone

Endorphins
The Calm Hormone

Oxytocin
The Love Hormone |




What makes class a welcoming and
supportive place?

‘| feel that when a class is welcoming it is easier to focus and not
as stressful unlike a class that isn't welcoming. A way that a class
can be welcoming is when a teacher greets you every day and
supports you and helps everyone out. It truly makes a difference.”

Nese et al., 2022 B A‘ e



‘
Y FEELY, THIS IS SCIENCE

Cook et al., 2018



,—*‘

HOW CAN WE HELP A STRESSED-OUT
BRAIN?




TENANT #1.:

SHOW THEM THAT THEY HAVE THE
POWER TO CHANGE THEIR OWN
LIVES, AND THE LIVES OF OTHERS -
THAT THEIR ACTIONS CAN MAKE A
BIG AND LASTING IMPACT IN THE

I - ’ —

Laurie Brooks, 2021




What makes class unwelcoming for students?

‘| feel like there are some kids that get called out more than
others, like | can see two kids doing the exact same thing and
because one doesn’t have as great a reputation then they get

instantly called out on, even if they weren’t doing anything.”

Nese et al., 2022 B A‘ e



US: Racial Inequity in Discipline Outcomes

20% 4.0 39 L. ‘j

15%

10%

5%

My
N) > & Oy N L) “
A) Q Ny oy

White % BBlack % =e=B/W Risk Ratio

Source: U.S. Department of Education-Office for Civil Rights; 1972-3 data is OCR data, but taken from Children’s Defense Fund, School
Suspensions; Are They Helping Children? Cambridge, MA: Washington Research Project, 1975.



STUDENTS AS SOCIAL JUSTICE
WARRIORS

“Working for justice and engaging in activism helps students build
skills like leadership and critical thinking, and correlates positively
with their political participation and their civic engagement and their
commitment to their communities later in life.”

Noguera et al., 2015



How could teachers improve the transition back to class,
for students who are sent out?

“Some teachers send them down (to the front office) for the rest of the class
period —and | feel like when they do that it just makes it hard for the student
because of the work that they missed. Sending them out then bringing them back
right away makes it 10 times better.”

“I think it's best if whoever is sent outside is talked to in a way that is
like, "Why did you do that?" "What got you to that point?" instead of,
"What you did is wrong and you need to make up for it," because the
student usually wasn't personally attacking the teacher. They were off

task.”

Nese et al., 2022; Santiago-Rosario et al., 2025 R A, | i e



Reductions in Exclusion after ISLA Implementation

1200 4

1SS 0ss

1125

34%

30% -

26% 900 1
25%
. 20% _
sy 18% —
16%
13%
11%
10%
10% ]
” 8% 300
0
4%

0% - 01

h=0.18 h=0.15 h=015 h=0.13 h=0.15 h=0.06 93% reduction 92% reduction

563

Minutes of
Lost Instruction

Percent of Students
Receving Exclusionary Discipline

75
45

School 1 School 2 School 1 School 2 School 1 School 2 School 1 School 2

. Pre ISLA Post ISLA . Pre ISLA Post ISLA

THE INCLUSIVE SKILL-BUILDING
LEARNING AFPROACH

Nese et al., 2020




Brianna C. Stiller, Rhonda N.T. Nese, Anne K. Tomlanovich, Robert H. Horner, Scott W. Ross




Baseline Expect Respect Interventiom

Spring Break

Spring Break

Spring Break

Nese et al., 2014




School 2 Staff Fidelity Checklist
Expect Respect Program
100
90
80 -
7]
:
< 70
&
S
=
- 60 -
o
=
T 50 -
§ B Time 1
-'-g = Time 2
= 40 -
172}
s
as
8 30
]
X
20 -
10 -
O -
I have interrupted I have listened to student I have praised students I have encouraged I have checked back with
bullying reports for reporting students ti interrupt ~ students after reporting
bullying Nese et aI., 2014




School 1 Student Survey
Expect Respect
100

95
(]
g
<
>
% 90
e
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S
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g
2 85 H Pre
E M Post
Q.
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=
S 80
3
&5
©
X

75
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1. Do you feel safe? 2. Do other students treat 3. Do you treat other 4. Do adults treat you 5. Do you treat adults in Nese et al . 20 1 4
you respectfully? students respectfully? respectfully? your school respectfully?




Entire District by Grade February
2016

1. What is the first thing you do if someone is being disrespectiul towands wou?

K 1 2 3 4 5 & 7 8
0 Child doesm't know. 2 2 1 1 1 1 5 g 3
1 1 tedl my teacher or trusted adult 3 1 5 3 1 1 5 o 6
T 1t them o =t stop, walk and
o o siop{or siop, walka 31 3 42 37 37 38 32 39 33
Total %5 34 45 41 39 40 42 46 42
Percent of students witha 2, or 1 (knew
to stop) 4% 4% 95% 98% 97% 95% 58% 59% 93%

2 If wou tell them to stop and they don't what do you do

next?

K 1 2 3 4 5 6 7 8
0 Child doesn't knicw. 1 1 ) 1 3 2 o 3
11 tell them to stop 2 5 1 q 1 2 a 1 &
2 Stop, walk and talk / tell ny teacher or
trusted adult 33 28 42 37 35 36 30 36 33
Total 36 34 45 41 39 40 42 46 42

T

Percent of students witha 2, or 1 (knew |, 97% 96% aB% 2% 95% 1% 80% 93%

to stop)
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Community




Expect Respect Community Coalition

Mission

The Expect Respect Community
Coalition integrates positive and
respectful behavior through active
sharing, teaching and supportingthe
common message, promoting a
healthy, safe and engaged
community for all.

Vision

Give it. Get it.
Expect Respect!
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TENANT #2:
HONOR AND BUILD ON THE
KNOWLEDGE AND EXPERIENCES
YOUR STUDENTS ALREADY HAVE

Laurie Brooks, 2021



What makes class a welcoming and
supportive place?

“| feel like, if you had a teacher that is accepting and supportive, it's
gonna make you want to go to class more, because if you go to
class and you have a teacher that makes you feel safe and secure,
you're gonna want to be there with them.”

(And another student followed)

“And in turn, you're going to want to learn after that, if you want to be there.”

Santiago-Rosario et al., 2025 WA, | e



e S e FINDING PLACES ON A MAP
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EVERY CHILD WANTS TO KNOW:
Am | acceptable?
Can | trust you with my big feelingse
DO you respect me even though I'm littlee
DO you see my light even when I'm noft shining it¢
Will you love me through it alle

-Rebecca Eanes
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ING RELATIONSHIPS &

y N Welcome students at the
- Sets a positive tone v, door
* Promotes sense of belonging
» Builds trust Own your environment:
-Rooted in science establish and teach
routines

* No cost, no prep!

Wrap up class with
intention

Nese et al., 2021
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IMPACT ON ENGAGEMENT

){ & DISRUPTION
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Engagement Disruption
11% 27%

4 control 4 ISLA Nese et al., 2024



Control

IMPACT ON TEACHER
BEHAVIOR

* All tfeacher behaviors
Improved, except
wrapping up class with
INnfention *
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WOW ltem

pre post Nese et al., 2024
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Baseline Intervention
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% control 4 ISLA

IMPACT ON OFFICE
DISCIPLINE REFERRALS

*For treatment schools
the honeymoon phase
continued*

Nese et al., 2024



IMPACT ON EXCLUSION

11

*Greatest mpact on
out-of-school
suspensions®
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WHY GREETING IS SO IMPORTANT

“I can just tell every day when he walks
INfo class, he's going to end up getting
kicked out.”
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Mediterranean Sea ISRAEL (

/ JORDAN

Cairo

Lower Egypt
Nile

Academic _. SAUDI
Booster at the
Door
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TENANT #3:
MAKE THEIR CLASSWORK
RELEVANT TO THEIR LIVES

Laurie Brooks, 2021



How can a classroom be a welcoming place for all
students?

“I know personally, it's really hard for me to learn and

get really invested in the subject if it's not interesting

and exciting, and if my teachers don't care about if I'm
interested and excited.”

Nese et al., 2022 - A‘ e



What Is CRP/CRT/CSP?

Culturally sustaining pedagogy recognizes the importance of including
students’ cultural references in all aspects of learning.

Culturally sustaining pedagogy rests on three criteria:
1. Students must experience academic success
2. Students must develop and/or maintain their cultural pride and integrity

3. Students must develop a critical consciousness through which they challenge
the status quo of current social inequities

Sources: The Dreamkeepers (1994) and “That’s Just Good Teaching” (1995), Gloria Ladson-Billings




What Is It Not?

 Students of different races don’t need to be taught differently.
* So much more than pictures on the walls or books on the bookshelf.

* Teachers do not need to have the same cultural background as their
students to create a culturally sustaining classroom.

* Teachers are not “experts” on the cultures and identities of their
students.

Sources: http://blog.curry.virginia.edu/2015/10/14/5-tips-for-creating-a-culturally-responsive-classroom/;
https://steinhardt.nyu.edu/scmsAdmin/uploads/004/913/PCRE.pdf; http://www.ascd.org/publications/books/111022/chapters/Culturally-Responsive-Instruction.aspx



http://blog.curry.virginia.edu/2015/10/14/5-tips-for-creating-a-culturally-responsive-classroom/
http://blog.curry.virginia.edu/2015/10/14/5-tips-for-creating-a-culturally-responsive-classroom/
http://blog.curry.virginia.edu/2015/10/14/5-tips-for-creating-a-culturally-responsive-classroom/
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Does Culturally Relevant Teaching Work? An

Examination From Student Perspectives

Christy M. Byrd!

“Culturally relevant teaching was significantly associated with
academic development and ethnic-racial identity
development.”

opportunities to learn about other cultures, and opportunities to learn about racism. Elements of
culturally relevant teaching were significantly associated with academic outcomes and ethnic-racial
identity development. The findings provide support for the effectiveness of culturally relevant teaching

in evervday classrooms.
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Examining How Proactive Management and Culturally
Responsive Teaching Relate to Student Behavior:
Implications for Measurement and Practice

Kristine E. Larson

“Statistically significant association between observations of
culturally responsive teaching and proactive behavior management
practices, with observed positive student behaviors in classrooms.”

Norma L. Day-Vines
Johns Hopkins University

teacher training in cultura

clusive about how culturally

practices in the classroom. Identify vactive behavior management and culturally responsive teaching practices
that are associated with positive student behavior may inform teacher training and bolster efforts to reduce dispar-
ities in behavioral and academic performance. The current study examined the association between student behav-
iors and the observed use of and teacher self-reported efficacy in using culturally responsive teaching and proactive




Vol. 17, No. 3 International Journal of Multicultural Education

Converging Recommendations for Culturally Responsive

Literacy Practices: Students with Learning Disabilities,
English Language Learners, and Socioculturally
Diverse Learners

Susan V. Piazza
Western Michigan Universit

“Classrooms that promote culturally responsive instruction are
grounded in the definition of literacy as a social justice practice
and lead to more equitable learning opportunities in all areas.”




What do your teachers do to make the classroom a
welcoming place for all students?

“I think just creating a community, where everyone's
very open and friendly. Even in math and science and
classes that are more work based. There's still an
understanding but there's also a fun part, like, learning
and having fun should be intertwined.”

Santiago-Rosario et al., 2025 WA, | e






What do your teachers do to make the classroom a
welcoming place for all students?

“My teacher has this thing where every Monday he’ll let people
talk about what they did over the weekend. We’'ll just spend the
first 15 minutes of everyone talking about what they did over
the weekend.”

Nese et al., 2022 - A‘ e
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TENANT #4.

SUPPORT STUDENTS’ IDENTITIES

AND MAKE IT SAFE FOR THEM TO
FULLY BE THEMSELVES, WHILE
BUILDING AND DRAWING ON
INTERGROUP AWARENESS

Laurie Brooks, 2021



What does your school do that makes students feel
welcomed and supported?

“We have a strong community. We have lots of
ethnicity groups and clubs. People can go to the
Black Student Union, Latinx Student Union, Gay

Straight Alliance, stuff like that. And you can just go
and talk about your experiences in a safe
environment. We need that community, you know?”

Santiago-Rosario et al., 2025 WA, | e
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What do your teachers do to make the classroom a
welcoming place for all students?

“My teacher is very inclusive, he says, "guys, gals and
non-binary pals," he just includes everybody in the
spectrum. It was kind of unexpected, because most of
the time it's like “boys and girls, your attention,” but he
went out of his way to say something different to include
everybody.”

Santiago-Rosario et al., 2025 WA, | e



A little activity...




Affirmations as a Culturally Sustaining Practice

| see you, | recognize, accept, and value you as you are.

| understand and nurture your multiple identities: as a
learner, as a person of color, your gender, religion, your
abilities, your role in your family.

None of these aspects of you are in conflict with me.

You do not need to hide parts of yourself to be
successful here.



This is not touchy feely, this is
science.

Being an educator is committing
to heart work, each and every
day.
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TUSEN TAKK
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